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RUSDIANSAH. The Effectiveness of Directed Reading Activity (DRA) Method in 
Teaching Reading to the Second Year Students of SMA Muhammadiyah 6 
Makassar.(Under the supervision of Muh. Rusydi Rasyid, S.Ag., M.Ag., M.Ed. 
and Drs. Muh. Yaumi, M. Hum., MA)   
 
This thesis studies about The Effectiveness of Directed Reading Activity 
Method in Teaching Reading to the Second Year Students of SMA 
Muhammadiyah 6 Makassar. The problem statement of this research :  (1). Is 
Direct Reading Activity Method effective in teaching reading? (2). What is the 
student’s attitude toward application of Direct Reading Activity Method? 
The objective of this research was to find out whether or not Direct 
Reading Activity method can stimulate the students’ ability in learning 
reading to the second year students of SMA Muhammadiyah 6 Makassar.  
The method applied in this research was pre experimental. The sample 
of this research consisted of 20 students of the second year students of SMA 
Muhammadiyah 6 Makassar. The writer used simple random sampling 
technique in this research. The writer used reading test that administered in 
the pre-test and post-test, and writer used questionnaire to know the 
students’ attitude.  
The result of this research showed that the second year students of 
SMA Muhammadiyah 6 Makassar had inadequate score in pre-test. However, 
after doing the treatment by The Effectiveness of Direct Reading Activity 
method their reading got high score in post-test.  
The data was analyzed by using t-test and the result shows that the t-
test value (3.22) was greater than the t-table value (2.093). It can be 
concluded that the used of Direct Reading Activity method is very effective in 
teaching reading. The student’s attitude of the second year students of SMA 
Muhammadiyah 6 Makassar in learning English reading was positive and 









A. Background  
 
Reading is one of the language skills that has been taught as 
compulsory subject from junior high school to university level. Through 
reading we can get much knowledge, study new words, comprehend ideas, 
study how the words are used, how to implement the grammatical rules, 
and gain the knowledge of information. 
The result of English achievement in reading is relatively low. Most 
of secondary school graduates cannot use English productively. Rahman 
(1998) found that the achievement of the third year students of SMK 1 
Sengkang is 3.62 which is categorized very low. 
In teaching reading, English teacher should introduce other methods 
as an alternative way to give variation to the student in teaching and 
learning process. The methods can be a form of media that can create a 
comfortable atmosphere to attract and stimulate the students in the 




Daniel Zemelman and Hyde ( 1998: 30) states that reading means 
getting meaning from print, reading is not phonics, vocabulary, 
syllabication, or other skills, as useful as these activities may be, the essence 
of reading is a transaction between the words of an author and the mind of 
a reader, during which meaning is constructed. This means that the main 
goal of reading instruction is just for comprehension; above all, we want 
students to understand what is in reading passage.  
Teaching reading to English learners is exciting for teachers who 
have the ability to perform it. They have skills and competence to apply the 
appropriate teaching strategies and teaching method which can motivate 
the students to enjoy the printing materials they distribute. Actually the 
aim of reading depends on the reader. But mostly the purpose of the 
reader is to get some information.  
To improve the students’ ability of the reading, the teachers have to 
use a method in teaching reading. Because it is very important to improve 
the students ability in reading. So the writer tries to use a method to teach 
students. Actually there are many methods but the writer just want to try to 




The teacher is responsible for making good method. The good 
method should link with the students need and interest. Hullas (1959) 
argues that to begin a direct reading activity one must start by eliciting 
prior knowledge.  Eliciting prior knowledge helps students to connect they 
are lives, their knowledge, to the central theme that the lesson is exploring.  
When asking students prior knowledge questions, there are different types 
of knowledge that we are trying to elicit.  The three different types of 
connections teachers are trying to elicit from their text to self connections 
between the text and the reader’s experiences and memories. 
Based on this, the writer intends to use direct reading activity 
method in teaching reading, it is expected to discover direct reading 
activity method effective to increase the reading ability. The title of this 
research is “The Effectiveness of Directed Reading Activity Method in 
Teaching Reading to the Second Year Students of SMA Muahammadiyah 6 
Makassar”. 
B. Problem Statement  
Based on the background above, the writer formulates research 
question as follow:  




2. What is the student’s attitude toward application of Direct Reading 
Activity Method? 
C. Objective of the Research  
The research aims to find out whether or not Direct Reading Activity 
method can stimulate the students’ ability in learning reading 
comprehension.  
D. Significance of the Research  
To know whether directed reading activity method is effective 
method to the effectiveness of direct reading activity method in teaching 
reading to the second year students of SMA Muhammadiyah 6 Makassar 
to know the students’ attitude toward application of direct reading activity 
method. 
E. Scope of the Research  
The scope of the research is restricted to find out the students’ 
ability to comprehend the reading during the teaching and learning 
process through Direct Reading Activity method. It was applied to the 







REVIEW OF RELATED LITERATURE 
A. Previous Related Research Findings 
In this sub chapter, the writer attaches some findings related to this 
research as follow:  
1. Hanifah Ramli (2004) in her research, the effectiveness of authentic 
materials in teaching reading comprehension to the second year students 
of SMU Negeri 1 Pangkep regency  concludes that teaching by using 
authentic materials can develop the students’ reading comprehension 
ability. The result of his research showed that the second year students of 
SMU Negeri 1 Pangkep regency had inadequate score in pre-test. However, 
after doing the treatment their reading comprehension got high score in 
post test. The finding of his research showed that there was significant with 
t-obs 12.75 and t-table 2.00 it can be conclude that the method is very 
effective to improve the student’s achievement in comprehending the 
reading material. 
2. Indah Tri Purwanti in her research using Directed Reading Activity 
strategy, and content subject comprehension. Before the treatment was 




end of the treatment. From the two cycles applied, there was an increase of 
the mean score form the pre-test (61.43) to the mean score after the first 
cycle (68.13) in which it still did not achieve the standard competency 
applied, and to the mean score after the second cycle (73) which was 
higher than the standard competency (e” 70). T-test was used to test the 
effectiveness of the approach by analyzing the difference between the 
result of pre – test and post – test. The result indicates that the t-observed 
value (7.57) is greater than the value of t-table at the level of significance of 
0.5 (2.021) and 0.1 (2.704). This means that Directed reading activity 
strategy is effective in increasing the students’ ability in comprehending 
content subject Introduction to Linguistics. 
The two researchers above founded that each way to improve the 
students reading comprehension and all results of each research have 
increased the students’ ability in teaching and learning process through 
direct reading activity method . So, the writer can say that many ways to 
help the students to improve their reading comprehension. Therefore, in 
this research the writer wants to introduce the Directed Reading Activity 
Method that can help students in improving their reading comprehension 




B. Some Pertinent Ideas 
     1. Definition of Reading Comprehension  
Many definitions of reading are given by some people, but in this 
research the writer just chooses some definitions.  
 Charles (1993) states that reading is a transmitting of information 
process where the author tells all readers about his ideas or message. 
Such case, the author is regarded as the informants (sender) and the 
reader on the other hand is receiver. During reading process it means 
that what the reader interacts with the author directly. The word directly 
means that what the reader can do during reading activity is only 
grasping and decoding information, meanwhile he cannot ask question 
or comment to the author directly. 
Mark A. Clark and Sandra in Hamka (1988) define that reading is 
an active cognitive process of interacting with print and monitoring 
comprehensions to establish meaning. Meanwhile, comprehension is an 
active process that involves that child’s integration of prior knowledge 
with information in the text in order to comprehend that text. Among 
the major goals of reading instruction is the development of learners 




Thinker and Cullough (1975) state reading is the identification  
and recognition of printed or written symbol which serve as stimuli for 
the recall of meaning built up through past experience. From those 
definitions, it can be the writer says and they means actually. Also from 
those definitions of reading some people formulated definitions of 
reading comprehensions. 
According to Kustaryo (1988) reading comprehension is an active 
thinking process, which not only depends not only depends on 
comprehension skill. Furthermore, he states that reading comprehension 
understands what has been read. It is an active thinking process that is 
depend not only comprehension skill but also the students experience 
and prior knowledge comprehensions involves understanding the 
vocabulary, seeing the relationship among words and concepts, making 
judgment and evaluating. 
From this point of view, it can be concluded that reading 
comprehension is important because if the students do not understand 
what they have read, they cannot catch the idea of the writer through 
reading. Smith and Robinson (1980), state that reading comprehension 




through an interaction between reader and author. Reading 
comprehension is such a kind of dialogue between an author and a 
reader in which the written language becomes the medium that cause 
the dialogue happen when the two persons communicate through the 
medium of print.   
Thinker (1975) states that reading comprehensions is not just 
reading with aloud voice reading to establish and understand the 
meaning of words, sentence, and paragraph, sense the relationship 
among the ideas. As it is, if a student just reds loudly, but cannot 
understand the content of the passage, it means he/she fails in 
comprehending the passage. 
Ophelia (1989) assumes that reading comprehensions is the 
understanding, evaluating and utilizing of information and ideas gained 
through and interaction between author and reader. It sounds like the 
author and the reader can communicate one and other. It means that a 
reader in this case, tries to understand what he is saying. 
By looking over those definitions above, it can be concluded that 




information given by the author and understand what actually the 
purposes of author. 
     2. Reading Comprehension Level   
The higher the level of comprehension would obviously include 
the higher level of thinking. Burn (1984) categories the level of reading 
comprehension into four levels, they are literal reading, interpretive 
reading, critical reading, and creative reading. Each of these skills could 
be explained as follows: 
1. Literal reading 
 Burn (1984) Literal reading refers to ideas and fact directly stated 
or the printed pages. Literal reading is the skill of getting the primary 
direct literal meaning of words, ideas or sentence in context the basis of 
literal comprehension are recognizing stated main ideas, details and 
effect and sequence. This level of comprehension is fundamental to all 
reading skill at any level because a reader must first understand what the 
author said before the can inference or make evaluation.   
Smith in Hamka (2006) Literal reading refers to ideas and fact 
directly started or the printed pages. Literal reading is in the skill of 




context the basis of literal comprehension are recognizing state ideas 
details, effect and sequence. 
          2. Interpretive reading  
Smith (2006) Interpretive reading involves between the lines of 
inferences. The level demands a higher levels of thinking ability because 
the question in the category of interpretation are concerned with answer 
that are not directly stated in the text but are suggested or implied. 
Burn (1985) states that interpretation reader is read between the 
lines, make connection among individuals’ states ideas, make inferences, 
draw conclusion, read between the lines to get inferences or implied 
meaning from the text.  
3. Critical reading.  
Smith in Hamka (2006) critical reading is evaluating written 
materials comparing the ideas found in material with known standards 
and drawing conclusion, about their accuracy, appropriateness and time 
lines. Critical reading compares previous experience to elements in the 
new materials such as content, style, expression, information and ideas 




Thomas N. Turner (1976) critical reading is reading with an 
awareness of similarities and differences between what the reader has 
already seen and what he is seeing in the work he is reading critically. 
McCullough (1957) found no special difficulty attributable to grade level 
with such higher comprehension or critical reading skill as seeing 
relationship, drawing conclusion, and passing judgments.  
4. Creative Reading.  
Thomas N. Turner (1977) states that creative reading, on the other 
hand, is reading with awareness of the stimuli of imaginative though 
present in reading materials. Sammye J. Wynn (1976) second only to 
wide reading in its effectiveness in extending the sight vocabulary is 
creative reading, which can be used with excellent results at all grade 
levels. Just as the child often encounters the major service words in 
reading (word identified as being especially serviceable or useful 
because of their frequent appearance in written material), he uses them 
again and again in writing, learning them so thoroughly that recognition 
is immediate. 
Creative reading involves going beyond the materials presented 




imagination. In creative reading, the reader tries to propose new 
alternative solutions to these by the writer. Carmine in Hamka (2006:10) 
categorized the level of comprehension into three levels, they are: (a). 
Literal comprehension, that is to receive information stated in a passage, 
(b). Sequencing comprehension, this is to order several events from a 
passage to when they happened and, (c). Summarization, that is to 
generate or to select a sentence that expresses the main idea.  
3. Technique of Improving Reading Skill      
To achieve the purpose of reading one should read effectively. 
The effective reading means being able to read accurately and 
efficiently, and to understand as much of the passage as you need in 
order to achieve your reading purpose. Greenal (1986) to achieve one 
purpose of reading, he can apply some reading techniques as follows; 
survey reading, skimming, scanning, and pre-reading. In order to have a 
clear concept about effective reading the following explanation are 
given: 
1. Survey Reading 
Brown (1987) says surveying is a specialized technique forgetting 




reader will be familiar with the charters content and it helps him to give 
a general point of view.  
Greenal (1986) in this technique, a reader surveys the information 
he or she wants to get. Thus, before reading process, a reader must set 
what kinds of information are needed. In survey reading, schemata or 
prior knowledge is very helpful. Therefore, the reader should have a clear 
idea of what he or she is looking for. Where, she is likely to find it and 
how he can identify the information. 
2. Skimming 
 Anderson (1967) said that this technique used if the reader only 
want a preview or overview of the material. It is also used after the 
readers have already studied and needed to review the major ideas and 
concept.  
Dryden, G., & Vos, J (1999:4) suggest to high light key points and 
key information with a colored marker pen or pencil in skimming. 
Skimming is kind of reading that make our eyes move quickly in order to 
get the main idea for the reading material. Skimming is enable people to 
select content that want to read and to discard that which is 




3. Scanning.  
Brown (1987) states that scanning serves two functions. It is 
uncovers relevant information and accelerate your reading speed 
flexibility. Scanning is read the text quickly to answer a specific question 
this technique enable people to locate specific information without 
reading all the material around it. 
Greenal (1986) scanning is a technique you often use when 
looking up a word in the telephone book or dictionary. We search for 
key word or ideas. In most cases, you know what you are looking for, so 
we are concentrating on finding a particular answer. Scanning involves 
moving your eyes quickly down the page seeking specific words and 
phrases. Scanning is also used when you first find a resource to 
determine whether it will answer your question. Once we have scanned 
the document you might go back and skim it.  
     4. Pre-reading 
 Grabe (1991) states that pre-reading activities to be very useful in 
the reading class because they have been referred to as instrument’s 




Mc. Whorter (1992) states that pre-reading involves only at those 
part of the reading materials that will tell you what is about or how it is 
organized further her explanation, the portion to look at in the reading a 
text book chapter are: read the title, read the introduction or opening 
paragraph, read the first sentence under each heading, read each 
boldface heading, notice any typographical, aids, notice any graphs or 
pictures, and the last paragraph or summary. 
4. Directed Reading Activity 
1. Definition of Directed Reading Activity     
Betts (1946) states that Directed Reading Activity is a method that 
provides students with instructional support before, during, and after 
reading. The teacher takes an active role as he or she prepares students 
to read the text by pre teaching important vocabulary, eliciting prior 
knowledge, teaching students how to use a specific reading skill, and 
providing a purpose for reading. During reading, the teacher asks 
individual students questions about the text to monitor their 
comprehension. After reading, the teacher engages students in a 
discussion focusing on the purpose for reading, and follow-up activities 




learned to use. 
Hullas (1959) argues that to begin a Direct Reading Activity one 
must start by eliciting prior knowledge.  Eliciting prior knowledge helps 
students to connect their lives, their knowledge, to the central theme 
that the lesson is exploring.  When asking students prior knowledge 
questions, there are different types of knowledge that we are trying to 
elicit.  The three different types of connections teachers are trying to 
elicit from their text-to-self; Connections between the text and the 
reader’s experiences and memories. 
In connection with that, Stauffer (1969) argues that direct reading 
activity is a popular instructional procedure that can be used with both 
fiction and nonfiction text.  
Based on some definitions above, we can simply conclude that 
Direct Reading Activity is one of the some methods which can be used 
by teachers when they teach, and to begin a Direct Reading Activity one 
must start by eliciting prior knowledge. Eliciting prior knowledge can 






2. The steps for using Directed Reading Activity  
Stauffer (1969) argues that the lesson in a direct reading activity 
follow a prescribed structure involving five basic steps, (1). Preparation, 
(2). Direct reading, (3). Skill/strategy development, (4). Follow up practice 
and (5). Enrichment.    
1. Preparation  
Betty S. Heathington (1977) states that preparation is designed to 
motivate the students to read the story, to create a purpose for reading, 
to provide background information, and to develop concepts the 
students may need to understand the story fully. Questions are provided 
in the teachers manual stimulate discussion about some aspect of the 
story. The teacher strives to create an interest in the story in this initial 
activity because, presumably, she accepts the underlying assumption 
that students read only if they are properly motivated. 
Betts (1946) states that preparation is the teacher to focus on 
motivation and development of background, which is essential to 
understanding the story. At this point he measures and activates 
students’ prior knowledge of the content in the story to be read, 




the children have the same general know ledge of the topic. The 
reasoning behind this process is that comprehension is strengthened 
when new know ledge is integrated with previous knowledge.  
2. Directed reading.  
Morrow and Gambrell, (2000) the teacher usually sets the purpose 
for reading; however, as they gain confidence and ability, the students 
may come up with their own purpose under the guidance of the teacher. 
Several ways in which the teacher provides a focus for reading include 
the use of questions, a graphic organizer, a study guide, or an outline. In 
the lower grades or with students who need more support, the purpose 
is framed for shorter, more easily remembered segments of text. After 
the reading is concluded, student are given an opportunity to respond 
to the literature by sharing their answer to study guided questions or 
talking to each other about prediction and correction they have made. 
This is a beneficial time because both comprehension and retention of 
what is being read are strengthened through student talk and teacher 






3. Skill/strategy development. 
Betty S. Heathington (1977) skill development and practice. 
During this part of the lesson, the teacher gives instructions and 
activities in such areas as vocabulary development, decoding, 
comprehension, and study skill. The teacher manual contains specific 
suggestions regarding appropriate activities to use. It states objectives 
and outlines teaching strategies.  
Betts (1946) direct instruction on a particular skill or strategy is 
provided at some point during the lesson. The chosen skill is one is 
closely related to the story to be read, growing from the story as a 
natural extension of learning. It may be presented before reading begins 
or after the story is completed. Giving the student an opportunity to 
revisit the text as they practice the new skill, and then providing a 
thoughtfully developed opportunity for practice, will extend 
comprehension. For example, this might be the time to present a few 
critical vocabulary words, practice using them in a semantic web as 
discussed in the next chapter or in student generated sentences, and 
then add them to the current word wall or individual student journal for 




4. Follow up practice 
Betty S. Heathington (1977) students perform follow up activities 
independently at their desks or various centers in the room. The 
assigned workbook pages, involving practice in a certain skill area, are 
often used as one type of follow up material.   
Betts (1946) strategies and skill are practiced using numerous 
activities. Teacher who closely follows the suggested format in a basal 
series might opt for the prepared series practice sheets. Other teachers, 
might offer story maps or other graphic organizer, word study activities, 
or encourage retellings. In a literature focused program, the skill can be 
applied and reinforced while reading an appealing picture book, either 
individually or in a small group  
5. Enrichment 
Betts (1946) while it is not imperative or even desirable to do so 
after every story, a number of inviting activities might follow some 
reading selections to extend the learning experience. During this step, 
reader response is being emphasized. Here is an opportunity to deepen 
the contact with a book through creative venues like art, music, drama, 




Linking the language arts including writing, listening and speaking are 
another natural ways to fine-tune learning. 
As far as the writer concern, that for using direct reading activity, 
the teacher has to pay attention the steps for using it. The steps for 
using direct reading activity are very important for teaching. We can 
simply conclude that using direct reading activity method systematically 
the teachers can make students focus of the reading, and they can study 
systematically.   
         3. Purposes for using directed reading activity  
Betts (1946) categorized three purposes for using direct reading 
activity. They are eliciting students’ prior knowledge of the topic of the 
text, setting a purpose for reading, providing an opportunity for 
students to expand ideas beyond a text. Each of these steps could be 
explained as follows:  
1). Eliciting Prior Knowledge 
To begin a direct reading activity one must start by eliciting prior 
knowledge.  Eliciting prior knowledge helps students to connect their 
lives, their knowledge to the central theme that the lesson is exploring.  




types of knowledge that we are trying to elicit.  The three different types 
of connections teachers are trying to elicit from their Text-to-self: 
Connections between the text and the reader’s experiences and 
memories. 
2). Sets a purpose for reading  
It is important to set goals for students while reading so they 
know what reading strategies to use to comprehend the text.  It has 
been proven that the purpose of reading determines the depth of which 
the reader comprehends a text. When setting the purpose for reading in 
a DRA, the purpose should be clear and concise focusing on the theme 
discussed in the graphic organizer prepared before the activity.  
After setting the purpose, give your students sometime to reread 
the material.  It will be easier for them to go back over material they 
have already read as they look for things that specifically pertain to their 
purpose for reading. 
3). Provides an opportunity for students to expand ideas beyond a text 
or discussion  
The discussion portion of the activity should focus on the central 




help student to explore the concept in depth in a way that allows them 
to consider different interpretations of the text.  The quotes that you 
found to be important to your central concept should not be overlooked 
when writing the discussion questions.  You should also make sure to go 
back to the purpose for reading and make sure that they have 
understood everything that you have hoped that they would.  These 
discussion questions should ask students to make explanations and 
support the explanations with specific examples from the text.  
4. How to use Directed Reading Activity 
Betts (1946) argues that there are eight, (1). Chose a test, (2). 
Select vocabulary words from the text to be pre taught, (3). Elicit prior 
knowledge, (4). Teach students a skill that will help them comprehend 
the text, (5). Give students a concrete purpose for reading, (6). Have 
students read silently, (7). Ask the purpose setting statement as a 
question (8). Engage students in follow-up activities. Steps to use 
directed reading activity they are: 






 1. Choose a test 
Stanovich (1980) the reader has little knowledge of the topic and 
cannot generate predictions. Stauffer (1969) Choose a text is used 
because this is strategy is intended to be used   with expository texts. 
2. Select vocabulary words from the text to be pre taught  
Richards (2001) say that vocabulary is one of the most obvious 
components of language and one of the first things applied linguists 
turned their attention. Hornby (1974) state that vocabularyis the total 
numbers of words which make up a language.  
3. Elicit prior knowledge 
 Samuel J. Smith elicits prior knowledge means the teacher have 
to ask the students what they already know about the term of reading.  
4. Teach students a skill that will help them comprehend the text 
 Samuel J. Smith the skill chose will depend on the text. For 
example, if the students’ text will be reading compares two different 
things, might focus on the skill of contrast. If the text is an editorial, 
might talk about how to identify fact from the author’s opinion.  




Betts (1946) this strategy is used to make students focus on the 
reading. For example, “Read pages 1-5 to find out what is the main 
idea,” 
6. Have students read silently 
Betts (1946) be available for questions as students read. Walk 
around the room asking individual students comprehension questions. 
7. Ask the purpose setting statement as a question 
 Betts (1946) this technique is used after students have finished 
reading, for example, ask, “What is the main idea of this paragraph? 
“Encourage a discussion that grows from students’ comments and 
questions.   
8. Engage students in follow-up activities 
 Betts (1946) these activities should be deigned to reinforce both 
the content of the text and the skill that students learned. Activities 
might include writing activities, further reading, art projects, group 
mapping activities, etc.  
As far as the writer concern, based on some steps to use directed 
reading activity method expressed above. We can simply conclude that 




to know about it and the technique to apply the direct reading activity 
method.      
D. The Conceptual Frame Work  
Using direct reading activity has much strength in influencing 
students’ comprehension in teaching reading. Students have knowledge 
before they are going to read. The strength of direct reading are to 
stimulate students understanding in reading comprehension, the students 
have opportunity to answer the question of reading passage more 
effectively, and this method is learner-centered because the students are 
independent to answer the question of reading passage after the teacher 
explained it. Direct reading activity can also make students easy in getting 
information. Direct reading activity can interest student, because the 
method come, from real life situation, it is easy to find and to teach as a 
media of English teaching. Therefore, direct reading activity is predicted as 








The theoretical frame work of this research can be seen as follows:  
            INPUT                                    PROCESS                              OUTPUT 
TEACHING READING                DRA METHOD                       STUDENTS 
 
a. Input refers to the reading material.  
b. Process refers to teaching reading by using DRA method  
c. Output refers to reading comprehension of students.  
E. Hypothesis  
Based on the theoretical frame work above the hypothesis of the 
research can be formulated as the students’ comprehension in reading is 
better understanding using direct reading activity in teaching reading 













METHOD OF THE RESEARCH 
A. Design of the Research 
 The research employed a pre experimental design, with pre-text and 
post-test design. The difference between the pre-test and post-test and 
posttest scores depends on the success of the treatment. The design is  
OI  X  O2  
Pre test  Treatments  Post test  
       
    Notes: 
    O1 = the result of the student pre-test 
    X   = the treatment by using Direct Reading Activity 
    O2 = the result the students Post-test, (Gay, 1980: 177).                                    
B. Research variables  
The variables of the research are dependent variable and 
independent variable. The dependent variable is the reading 
comprehension ability. While independent variable is the using directed 





C. The Operational Definition of Terms  
In this part, the research would like to clarify some important terms 
that still need explanation in order to give some perception towards the 
research as follow:  
1. The directed reading activity is a popular instructional procedure that 
can be used with both fiction and nonfiction text (Burns et all in 
Thinker.1975). Originated by Betts in 1946, this carefully structured; teacher 
directed approach has long been used by publisher of various basal series. 
Depending on the needs of their students class-room teachers still tie it 
into lesson growing from quality children’s literature. One way to be 
familiar with this method is to browse through a teacher’s guide, especially 
from an older basal series. Current series are more likely to be patterned 
after a revision of the direct reading activity by Stauffer (1969), which are 
called the directed reading thinking activity. The lesson in a direct reading 
activity follows a prescribed structure involving five basic step were: (1). 
Preparation, (2). Directed reading (3). Skill/strategy development, (4). 
Follow up practice dan, (5).Enrichment. 
2. Daniel Zemelman and Hyde (1998) say that reading means getting 




other skill, as useful as these activities may be, the essence of reading is a 
transaction between the words of an author and the mind of a reader, 
during which meaning is constructed. This means that the main goal of 
reading instruction must be comprehension; above all, we want students to 
understand what is on a page. 
D. Population and Sample 
     1. Population 
The population of this research was the second year students of 
SMA Muhammadiyah 6 Makassar.    
2. Sample  
The sample in this research, is one class that consist of 20 students 
from 52 students, this research applied the simple random sampling.   
E. Instruments of the Research  
     In collecting the data, the writer used two kinds of instrument as follow:   
1. Subjective Test of  Reading  
The test was conducted to find out the initial ability of students 
before this method being applied, and also to know the achievements of 
the students after the treatment section. The test was having the students’ 




2. Questionnaire  
The questionnaire was given to know the attitude of the second year 
students of SMA Muhammadiyah 6 Makassar toward the application of 
directed reading activity method. Those consisted of 10 items. Each item 
was provided with four alternatives of response categories: Strongly Agree, 
Agree, Disagree, and Strongly Disagree.   
F. Procedure of Collecting Data 
     Collecting the data, the researcher used some procedures as follows: 
1. Distributing the pre-test to the samples.  
In this section, the researcher had the students answer the questions 
with the text reading given by the researcher.    
2. Treatment. 
When the treatment section was going on, the researcher applied 
the directed reading activity method.  The treatment in the research was 
presented as follows:  
1. The teachers prepared and allot the reading material for students. 
2. The teacher asked students about the title of the reading material or to 





3. Then, after to connect prior knowledge, the researcher wrote the words 
which were not familiar for the students on the white board. 
4. The teacher gave a time for students to read or to comprehend the 
reading material. 
5. The teacher gave the question to the students about the reading 
material.  
To know any significant influence by using direct reading activity 
method in teaching reading to the second year students of SMA 
Muhammadiyah 6 Makassar, the researcher did the treatment for 9 
meetings.  
3. Distributing the post-test to the samples. 
After conducting the treatment, the researcher gave the post-test 
to the students in order to know weather there was improvement in 
students’ reading comprehension or not.     
4. Comparing the results of pre-test and post-test. 
G. Technique of Data Analysis 
a. Data Obtained from the Reading Test 
The data collected through the test using inferential statistic 




comprehension. The steps under taken in quantitative analysis employing 
the following formulas:  
    1. Scoring the students correct answer of pre-test and post-test  
   
' 10students correct answerscore x
total number of items= , (Helmin: 2007: 32).  
    2. Classifying the students’ score into following criteria:  
    The mean score of the students is classified into seven levels as follows:  
No. Rate of Scores Categories 
1 9,6 – 10 Excellent 
2 8,6 – 9,5  Very Good  
3 7,6 – 8,5 Good  
4 6,6 – 7,5 Fairly Good  
5 5,6 – 6,5 Fair 
6 3,6 – 5,5  Poor  
7 0,0 – 3,5  Very Poor 
(Depdikbud in Mutmainnah 1985: 22) 
The table above shows the classification level of students’ mean 
score. Every mean score of students was classified according the interval 
above. The mean score in interval 9, 6 to 10 is categorized as excellent, 8, 6 
to 9, 5 is categorized as very good, 7, 6 to 8, 5 is categorized as good, 6, 6 




the mean score in interval 3, 5 to 5, 5 is categorized as poor, and 0, 0 to 3, 5 
is categorized very poor. 
    3. Calculating the mean score of the students’ answer by using the 






    
Where  X   = Mean score 
      X = The sum of all scores 
  N  = The total number of subject, (Gay, 1981: 298). 
4. Testing the hypothesis to find out the difference between the pre test 
and pos test, the following formula is:  













    Where: t       = Test of significance 
D   = The Difference between the Match Pairs 
D∑   = The sum of different score 







b. Data obtained from the questionnaires 
The collected data from the questionnaire, they were analyzed by 
using the percentage technique. The researcher used the following 
formula: 
P =  F  x 100 % 
N 
 
Where:  P = Percentage 
     F = the frequency of items 
     N = the total respondent 
Each item of the statement of the questionnaires on the students’ 
attitude towards Learning from directed reading activity method. Each 
items had four alternative response categories. They are strongly agree, 






FINDINGS AND DISCUSSIONS 
A. Findings 
1. The Data Analysis of the Reading comprehension Test 
After calculating the result of the test, the rate percentages of the 
students score are presented in the following table:    
Table 1 
The rate percentage of the students’ score of pre-test. 















9.6 – 10 
8.6 – 9.5 
7.6 – 8.5 
6.6 – 7.5 
5.6 – 6.5 
3.6 – 5.5 













45  % 
10 % 
Total 20 100 % 
 
The table 1 shows that from the 20 students, there are 2 (10 %) 
students got the very good score, 2 (10 %) students got the good score, 1 (5 




(45 %) students got the poor score, 2 (10 %) students got the very poor score, 
and none of them got the excellent score. It means that the students have less 
improve their reading comprehension before the treatment.  
Table 2 
The rate percentages of the students’ score of posttest. 















9.6 – 10 
8.6 – 9.5 
7.6 – 8.5 
6.6 – 7.5 
5.6 – 6.5 
3.6 – 5.5 















Total 20 100 % 
 
The table 2 shows that, there are 2 (10 %) students got the very good 
score, 3 (15 %) students got the good score, 8 (40 %) students got the fairly 




poor score, and 1 (5 %) students got the very poor score. It means that the 
students’ reading comprehension after the treatment has improved.  
Now the writer presents the result of the students pre-test and post-
test calculation in the following mean score table.  
Table 3 
The mean score of the students’ pre-test and post-test analysis. 
TYPES Of TEST MEAN SCORE 
Pre-test 5, 92 
Post-test 7, 08 
 
The data in table 3 indicates that the mean score of the students pre-
test is 5, 92 while the mean score of the students post-test is 7, 08 from that 
result, we see that the mean score of the post-test is higher than that of the 
pre-test. 
To know the mean score of the students pre-test and post-test the researcher 
used the following formula: 
Mean score of the pretest 









     X =  
     X = 5.92 
     Mean score of the posttest 






     X =   
            X = 7.08 
Is the mean score of the pre-test and post-test statistically significant 
on the level of significant on 0.05 with the degree of freedom (df) = 19. To 
test the degree of freedom, the writer used the following formula: 
          df = N – 1 
          df = 20 – 1 
          df = 19  
Notes:  
           df = Degree of freedom 








The t-test of the students’ achievement 
VARIABLE T-TEST VALUE T-TABLE 
 3. 22 2.093 
 
The table above shows that T-test value is 3.22 and the T-table value is 
2.093. It means that the T-test value is higher than the T-table value. It can be 
explained that the using direct reading activity was successful in teaching 














t =   
t =   




t =   
t =   
t =   
t = 3.22 
Base on table above, the value of the t-test (3.22) is higher than the 
value of the t-table (2.093) it means that the t-test value is higher than t-table 
value. It can be concluded that the use direct reading method was successful 
in improving the reading comprehension of the second year students of SMA 
Muhammadiyah 6 Makassar. 
2. The Data Analysis from the Questionnaires. 
The questionnaire in this research consisted of 10 items, each items 
provided with four alternatives of response categories namely: Strongly 
Agree, Agree, Disagree, and Strongly Disagree. To analyze the result of the 







The rate percentage of the questionnaire 
 
No Strongly agree Agree Disagree Strongly disagree 
































































































         F: Frequency  
         P = Percentage 
Item 1 the students ‘opinion that using directed reading activity for 
teaching is easy to understand. The data show that there are 2 (10 %) 
students strongly agree, 16 (80 %) students agree, 2 (10 %) students disagree, 




Item 2, the students ‘opinion that learning from directed reading 
activity method is boring. The data shows that from 20 students, there are 2 
(10 %) students agree, 14 (70 %) students disagree, 4 (20 %) students strongly 
disagree, and none of them strongly agree. 
Item 3, the students’ opinion that learning from directed reading 
activity method make students happy. The data shows that there are 3 (15 %) 
students strongly agree, 15 (75 %) students agree, 2 (10 %) students disagree, 
and none of them strongly disagree. 
Item 4, the students ‘opinion that learning from directed reading 
activity method increased the students’ achievement in learning English 
(reading comprehension). The data show that there are 4 (20 %) students 
strongly agree, 13 (65 %) students agree, 2 (10 %) students disagree, and 1 (5 
%) strongly disagree. 
Item 5, the students ‘opinion that learning from directed reading 
activity method makes students diligent in learning English (reading). The 
data show that there are 4 (20 %) student strongly agree, 14 (70 %) students 
agree, 2 (10 %) students disagree, and none of them strongly disagree. 
Item 6, the students ‘opinion that learning from directed reading 




student strongly agree, 2 (10 %) students agree, 13 (65 %) students disagree, 
and 4 (20 %) students strongly disagree. 
Item 7, the students ‘opinion that learning from directed reading 
activity method is effective technique in learning English (reading 
comprehension). The data show that there are 6 (30 %) students strongly 
agree, 12 (60 %) students agree, 1 (5 %) students disagree, and 1 (5 %) 
students strongly disagree. 
Item 8, the students ‘opinion that learning from directed reading 
activity method decrease motivation in learning English (reading 
comprehension). The data show that there are 3 (15 %) students agree, 16 (80 
%) students disagree, 1 (5 %) students strongly disagree and none of them 
strongly agree. 
Item 9, the students’ opinion that learning from directed reading 
activity method cannot give advantages. The data show that there are 1 (5 %) 
students agreed, 13 (65 %) students disagree, 6 (30 %) strongly disagree, and 
none of them strongly agree. 
Item 10, the students’ opinion that learning from directed reading 




students agreed, 15 (75 %) students disagree, 4 (20 %) strongly disagree, and 
none of them strongly agree. 
Based on the data from the questionnaire above, the researcher 
concludes that most of the students have positive attitudes towards learning 
from directed reading activity method. It means that the method is suitable to 
apply.   
B. Discussion 
After applying the direct reading activity method, the researcher 
found that such as technique was very effective. This assumption is stated 
with evidence. During the application process of the treatment, the 
researcher shows that the students were very interested to the material 
that the researcher presented. 
Besides that assumption, it was also supported by the statistical 
analysis which was shown from the result of the students’ comprehension 
of reading in the students’ comprehension of reading in pre-test. The 
students’ comprehension  of reading before being taught by using direct 
reading activity method in the treatment was found that there are 2 (10 %) 
students got the very good score, 2 (10 %) students got the good score, 1 




score, 9 (45 %) students got the poor score, 2 (10 %) students got the very 
poor score, and none of them got the excellent score.  
The result of data analysis above shows that there was a significant 
students’ comprehension of reading after applying the treatment by using 
direct reading activity method. This statements was supported by the 
students’ post-test result, which shows that, there are 2 (10 %) students got 
the very good score, 3 (15 %) students got the good score, 8 (40 %) 
students got the fairly good score, 4 (20 %) students got the fair score, 2 
(10 %) students got the poor score, and 1 (5 %) students got the very poor 
score.  
Through the result of pre-test and post-test, the result of the t-test 
value of the level of significant = 5 % = 0, 05, degree of the freedom (df) = 
19 indicated that t-table value was = 2.093 and t-test value = 3.22. 
Therefore, it can be concluded that statistically hypothesis of Hi was 
accepted and the statistically hypothesis of HO was rejected. It means that 
the using of direct reading activity method in teaching reading can 
improve the students’ comprehension of reading.  2 (10 %) students got 
very good score, 3 (15 %) students got good score, 8 (40 %) students got 




poor score, and 1 (5 %) students got very poor score. It means that rate 
percentage of the post-test is higher than that of the pre-test. 
This result was supported by some theories in the chapter II. Betts 
(1946) states that there are several reason how to use direct reading 
activity. (1). Chose a test, (2). Select vocabulary words from the text to be 
pre taught, (3). Elicit prior knowledge, (4). Teach students a skill that will 
help them comprehend the text, (5). Give students a concrete purpose for 
reading, (6). Have students read silently, (7). Ask the purpose setting 
statement as a question (8). Engage students in follow-up activities.   
Hullas (1959) argues that to begin a direct reading activity one 
must start by eliciting prior knowledge.  Eliciting prior knowledge helps 
students to connect their lives, their knowledge, to the central theme that 
the lesson is exploring.  When asking students prior knowledge questions, 
there are different types of knowledge that we are trying to elicit.  The 
three different types of connections teachers are trying to elicit from their 





Based on the result data analysis above, we can conclude that the 
second year students of SMA Muhammadiyah 6 Makassar have better 






CONCLUSION AND SUGGESTION 
A. Conclusion  
Using direct reading activity method is effective in teaching 
reading of the second year students of SMA Muhammadiyah 6 Makassar. 
The finding of this research through tabulated data shows that the second 
year students of SMA Muhammadiyah 6 Makassar is still low before using 
the direct reading activity method. It is proved by the mean score in pre-
test (5.92) is higher than after applying the direct reading activity method 
to the second year students of SMA Muhammadiyah 6 Makassar is very 
helping the students’ ability of reading comprehension. It is proved by the 
mean score in post-test (7.08). The result of the data analysis shows that 
direct reading activity is effective method in teaching reading. It is proved 
by the T-test value (3.22) which is higher than the T-table value (2.093). The 
students were interested in learning reading comprehension through 
Directed Reading Activity method 
B. Suggestion  
After looking at the result of the research, the writer would like to 




1. Special for English teachers, direct reading activity method should be 
applied in improving the students’ reading comprehension. 
2. Direct reading activity method should be considered as suitable method 
to be integrated in teaching reading in order to help the students’ ability 
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INSTRUMENT OF THE RESEARCH  
(PRE-TEST & POST-TEST) 
Nama  :  
Nis  :  
Kelas  : 
A. Petunjuk  
1. Jawablah soal-soal berikut ini dengan benar. 
2. Soal yang dianggap kurang jelas dapat ditanyakan langsung kepada 
peneliti. 
3. Jawaban anda tidak mempengaruhi nilai anda dalam pelajaran Bahasa 
Inggris 
4. Peneliti mengucapkan terimah kasih atas kerjasamanya dalam penelitian 
ini  
B. Test  
ASEAN 
The Association of Southeast Asean Nations (ASEAN) is an organization 
of ten Southeast Asian countries, Brunei, Indonesia, Malaysia, Philippines, 
Singapore, Thailand, Laos, Myanmar, Vietnam, and Cambodia. It promotes 
economic, cultural, and social cooperation among its member countries. 
Although Asean works to make southeast Asean a region of peace and 
stability, it’s not a defense organization. 
The members of Asean cooperate in such fields as population control, 
prevention of drug abuse, and scientific research. Teachers, students, and 




plans to promote tourism in Asean countries and to encourage programs of 
Southeast Asian studies. It works to reduce barriers among the members 
nations act as a group in some of their dealings with other countries and 
organizations. 
The foreign ministers of the member countries meet annually to 
determine Asean policy and to consider projects recommended by the 
organization’s various committees deal with subject ranging from food and 
agriculture to the mass media. They consist of experts and officials from the 
member countries and are directly responsible for putting Asean project into 
effect. Asean’s administrative body, the central secretariat works to make sure 
that the policies of the organization are carried out. The secretariat is in 
Jakarta, Indonesia. 
Asean was established in 1967. During the 1970’s cooperation 
increased among the member nations. The Asean Heads of Government met 
in 1976 for the first time and made several important agreements. 
The member nations agreed to share basic products during shortages 
and to gradually remove trade restrictions, especially taxes on imports. They 
also decided to build an industrial project in each country. In additions, the 
leaders established the organization’s central secretariat, as well as a council 
to settle disputes among the member nations. 
Answer the following questions 
1. What is the purpose of ASEAN? 




3. What is the purpose of the annual meeting of foreign ministers member 
states? 
4. What subject are the committees concerned with? 
5. Who are the members of the committees? 
6. What are the committees responsible for? 
7. Where is the ASEAN Secretariat?  
8. What is the role of the secretariat? 
9. When did the ASEAN heads of state meet for the first time? 

























Nama  : 
Nis         : 
Kelas     : 
Petunjuk : 
1. Bacalah pernyataan berikut dengan seksama 
2. Tentukan sikap anda terhadap maksud dari setiap pernyataan tersebut 
3. Berikan jawaban anda dgn membubuhi tanda Benar (  ) pada abjad pilihan 
yg ada  
a. Setuju         b. Sangat setuju         c. Tidak setuju      d. sangat tidak setuju 
No Pernyataan  a  b c   d 
  1 
Belajar reading melalui metode Directed Reading Activity 
membuat saya cepat memahami bahasa Inggris.         
2 
Belajar reading melalui metode Directed Reading Activity adalah 
membosankan.         
3 
Belajar reading melalui metode Directed Reading Activity 
membuat saya senang belajar.         
4 
Belajar reading melalui metode Directed Reading Activity 
membuat pengetahuan bahasa Inggris saya lebih baik?         
5 
Melalui metode Directed Reading Activity saya menjadi rajin 
belajar bahasa Inggris utamanya reading.         
6 
Melalui metode Directed Reading Activity saya menjadi tidak 
antusias mempelajari bahasa Inggris utamanya reading.          
7 
Belajar reading melalui metode Directed Reading Activity 
menurut saya efektif dalam mengajarkan reading.         
8 
Belajar reading melalui metode Directed Reading Activity saya 
merasa mudah belajar bahasa Inggris.         
9 
Belajar reading melalui metode Directed Reading Activity 
menurunkan semangat belajar saya.         
10 
Belajar reading melalui metode Directed Reading Activity tidak 










The Classification of the Students Score of Pre-test 
 
SUBJECT PRE-TEST CLASSIFICATION 
1 3.5 Very poor 
2 8.6 Very good 
3 6.5 Fair 
4 6.5 Fair 
5 7.6 Good 
6 5.5 Poor 
7 5.5 Poor 
8 5.5 Poor 
9 8.6 Very good 
10 5.5 Poor 
11 6.6 Fairly good 
12 5.1 Poor 
13 €5.6 Fair 
14 5.1 Poor 
15 5.5 Poor 
16 6.5 Fair 
17 4.1 Poor 
18 7.6 Good 
19 5.5 Poor 
20 3.5 Very poor 















SUBJECT POSTTEST CLASIFICATION 
1 6.5 Fair 
2 9.1 Very good 
3 7.5 Fairly good 
4 7.2 Fairly good 
5 8.5 Good 
6 7.1 Fairly good 
7 6.5 Fair 
8 7.6 Good 
9 9.3 Very good 
10 7.3 Fairly good 
11 7.5 Fairly good 
12 7.4 Fairly good 
13 6.5 Fair 
14 5.5 Poor 
15 7.5 Fairly good 
16 7.5 Fairly good 
17 5.5 Poor 
18 8.5 Good 
19 5.6 Fair 
20 3.5 Very poor 





The Student’s Score of Pre-test (X1) and Post-test (X2) and the Gain 
Difference of Matched Scores 
SUBJECT PRE-TEST POST-TEST  GAIN D2 
1 3.5 6.5 3.0 9 
2 8.6 9.1 5 25 
3 6.5 7.5 1.0 1 
4 6.5 7.2 0.7 0.49 
5 7.6 8.5 0.9 0.81 
6 5.5 7.1 1.6 2.56 
7 5.5 6.5 1.0 1 
8 5.5 7.6 2.1 4.41 
9 8.6 9.3 0.7 0.49 
10 5.5 7.3 1.8 3.24 
11 6.6 7.5 2.1 4.41 
12 5.1 7.4 2.3 5.29 
13 5.6 6.5 0.9 0.81 
14 5.1 5.5 0.4 0.16 
15 5.5 7.5 2.0 4 
16 6.5 7.5 1.0 1 
17 4.1 5.5 1.4 1.96 
18 7.6 8.5 0.9 0.81 
19 5.5 5.6 0.1 0.01 
20 3.5 3.5 0 0 








The rate percentage of the questionnaire 
 
No Strongly agree Agree Disagree Strongly disagree 








































































































The Student’s Mean Score of Pretest and Posttest 
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